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The present study, both qualitative and quantitative, explored thirty-three ESL learners‘ 
preferences for receiving error feedback on different grammatical units as well as their beliefs about teacher feedback strategies. 
The study also examined the effect of the students‘ level of writing ability on their views about the importance of teacher feedback 
on different error types. Data was gathered through the administration of two questionnaires, verbal protocol analysis, and students‘ 
writing scores. The results of repeated measures, multivariate analysis, and  frequency  counts  revealed  that  the  majority  of  the 
students expect and value teachers‘ written feedback on the following surface-level errors: transitional words, sentence structure, 
verb tenses, adverbs, punctuation, prepositions, and spelling, respectively. The results of think-aloud protocol analysis indicated 
that students‘ beliefs about the importance of feedback on different grammatical units are formed as a result of the teacher‘s 
practice and his emphasis on certain types of feedback and corrective feedback strategies. Finally, the findings of thestudy showed 
that the L2 learners‘ level of writing ability influences their views about the importance of corrective feedback on errors pertinent 
to particular grammatical units.  
 
1. Introduction 
      Grammar as a science is something tricky and it cannot be mastered as learner‘s of a 
language would like. It cannot be fully conquered and sometimes, not even the greatest 
grammarians cannot achieve this. If you make a small mistake, that will be remembered by 
everyone and people may change their opinion about your intelligence through only one mistake. 
To use two languages in the same time and not to mix or confuse them with each other is very 
difficult. Living in a country where except your mother tongue and your second language, you 
have to learn perfectly another foreign language is a little more difficult. 
 
But considering the fact that we are talking about English language in Macedonia we know 
that this process is not that hard. This is so because we have said over and over again that English 
is an international language and it is used as the language in international relations and in 
exchanging knowledge and technology. Albanian speakers in Macedonia learn English from the 
second grade in elementary school beside their mother tongue and Macedonian that is their second 
language. Except this they are always surrounded by English, at school with their classmates, at 
home on TV or computer, out with friends, at work with their colleagues etc. However the 
standard of English of Albanian speakers is not satisfactory. Learners still face many problems 
while using English language, because having knowledge of grammatical rules does not guarantee 
the production of acceptable language.  
 
To non-native speakers, it is not always easy to manage grammatical rules and monitor 
their outcome. But generally it is believed that speakers are able to improve the foreign language 
faster only if they focus on and learn from their errors. Since English is acquired after the mother 
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tongue and after Macedonian there are bound to be many peculiarities in the syntactic level of 
language use. This is most probably a consequence of two or three languages in contact since all 
of them exhibit a lot of structural differences. My focus in this paper is in the written part, which is 
the most complex task, a sentence is written and there is not chance for negotiation. The reason 
why writing is so difficult for non-native speakers is that they think in their native language and 
try to translate this in the language they are currently speaking, in our case, in English. In their 
writings usually non-native speakers have to think about the rules that they are supposed to apply 
and the reason why native speakers do not have nay problems with these rules is the fact that they 
have already automatized the above mentioned grammar rules. So, non-native speakers are more 
likely to make mistakes and commit errors.  
 
While working on this paper I have read books from different authors and I have used 
internet sources. Except this I made a survey, actually I tested Albanian speakers of English 
language. All in all I had 15 students from each level of English acquisition. This test was taken 
by students of pre-Intermediate, Intermediate and Upper Intermediate. The form of the test was not 
that simple but not that complex either, the students were asked to fulfill the blank spaces, to write 
a short story, to put the words in the correct word order, and to write five sentences. My method is 
deductive, beginning with a general concept and moving on to a more specific conclusion. I was 
following these three steps: 
 
 Collection of sample errors 
 Identification of errors 
 Description of errors 
 
     The purpose of my study is to give the reader a picture of how non-native speakers of 
English use the  language  by  presenting  what  errors  are  commonly  found,  and  where  and  
how  they  occur. The information that I have collected show that a wide range of possible error 
types and syntactic structure has to be checked in order to detect non-speakers‘ grammatical 
errors.  So in this study I will try to identify, describe, categorize and diagnose Albanian speaker‘s 
errors in English writing in order to find the sources of those errors and a way to solve this out.  
 
2. What are Syntactic Errors? 
 
      According to López Valero, A., Encabo Fernández, E., Iseni, A., & Clarkson, C. P., (2008, 
p.22 state that, ―The field of error analysis in Second Language Acquisition was established in the 
1970s by S. P. Corder and colleagues. Error analysis was an alternative to contrastive analysis, an 
approach influenced by behaviourism, through which applied linguists sought to use the formal 
distinctions between learners‘ first and second languages to predict errors. Error analysis showed 
that contrastive analysis was unable to predict the great majority of errors, although the more 
valuable aspects have been incorporated into the study of language transfer. A key finding of error 
analysis has been that many learner errors are produced by learners making faulty inferences about 
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the rules of the new language‖. The term error in the present study covers only those syntactic 
errors which occur repeatedly in the written work of Albanian speakers. But what are syntactic 
errors? While speaking and writing we use words that have a meaning. When we combine these 
words we form sentences and while forming sentences our only goal is to give a message. The 
way these words are arranged is dictated by syntax. On the other hand the reader uses syntax to get 
the meaning of our message as well. Putting words together to form longer units without 
syntactical rules would not make sense. So when we read a sentence that does not make sense, we 
immediately realize that it is a syntax problem. Sercombe
60
 explains that error analysis serves 
three purposes. First of all this analysis is important because it helps us find out the level of 
language proficiency the learner has reached. Secondly, error analysis is used to obtain 
information about common difficulties in language learning, and thirdly, to find out how people 
learn a language. 
 
2.1. English Syntax 
     Syntax as a branch of linguistics means order or arrangement and it deals with the relation 
of words to each other as component parts of a sentence and with their proper arrangement to 
express the intended meaning. English syntax is usually divided in two heads: agreement and 
government. Agreement deals with the relation of words such as words in apposition, verb and 
subject, pronoun and antecedent, adjective and noun. While government is concerned with verbs 
and prepositions which are said to govern words by having them in the objective case.  
 
English syntax is a branch of grammar that is founded upon the meaning and the logical 
connection of words rather than upon their form: consequently it is quite as necessary to place 
words properly, and to think clearly of the meaning of words, as to study inflected forms. For 
example, the sentence, ―The old men and women left the room‖ is ambiguous. We can understand 
it in two ways. First ‗the old men and  women,‘ as a noun phrase, and second ‗old men‘ only as a 
noun phrase.  Here is the first hint leading us to the reasons why Albanian speakers may commit 
errors while writing in English. This sentence translated in Albanian would be: ―Pleqte dhe plakat 
dolen jashte‖. We can notice many differences in both structures.  
 
In few words, syntax is the grammatical arrangement of each element of a sentence. The 
main purpose of syntax is ensuring the coherence of your subject, verb and object, as well as the 
relationships that tie them together, it's the framework from which you build sentences correctly. 
 
An area of syntax that helps learners and teachers to understand syntactic errors and the 
analysis of such errors is also syntactic typology. It deals mainly with the word order patterns.  
 
                                                          
60
 Dr Peter Sercombe, Senior Lecturer in Applied Linguistics 
 
 Page | 79  
Anglisticum Journal (IJLLIS), Volume: 6| Issue: 9 |     
 September 2017  e-ISSN: 1857-8187   p-ISSN: 1857-8179                                                                                         
Knowing the typical word order patterns would help us understand and sometimes predict 
some of the learner‘s difficulties in English writing. Usually the main reason for committing errors 
in word order patterns is because they are deeply ingrained in their minds and influence the 
sentence structure of the new language.  
 
2.2. Syntactic Categories 
 
      Syntax as a subfield of grammar has its own set of words and phrases in the language. 
They all share a number of categories that they have in common. This classification is mainly 
based on the structure that is the same and also the distribution and not on their meaning. A 
syntactic category is also known as a syntactic class.  
The syntactic categories are divided in: 
      Major categories, it includes all phrasal syntactic categories such as noun phrase, verb 
phrase and prepositional phrase and also the word level categories that serve as heads of phrasal 
syntactic categories 
      Minor categories, it includes categories that do not project to a phrasal level, such as 
yes/no question markers 
2.3. Structure and Meaning 
      Part of the knowledge that English speakers have about English words is their possible 
combination with other words and this is described as their potential immediate linguistic context. 
Some of the possibilities and restrictions on combinations are quite syntactical in their nature and 
others are semantic. 
       But they all have some impact on the meaning of the text. For instance if we start with the 
verb ‗be‘ restriction we see that it can occur with any noun or noun phrase as its subject and any 
noun phrase, adjective phrase, adverbial phrase as its complement. The classes of words and 
phrase that grammarians identify in structural analysis of English have a meaning between them. 
These word classes are related to, but not identical to, the elements of structure known as clause 
elements or functions.  
      There are five basic clause elements in English: Subject, Verb, Object, Complement and 
Adverbial.   
3. Classification of Errors 
      Errors are an inevitable feature of learning that provide valuable insight into the language 
learning process. They help the teacher understand where his students are and whether they are 
ready to take the next step. By analyzing the errors of Albanian speakers we can build up a picture 
of the features of language which cause the learning problems.  
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In my study I was working with Albanian students, that speak Albanian at home and their 
second language at school was Macedonian.  
One of the tasks I gave them was to put the words in the correct word order as one of the 
main features of syntax. I realized that although their English, meaning their vocabulary and their 
grammar knowledge is advanced they still have to work in putting words together to form correct 
sentences. The other task had to do with writing a two paragraph story. I already gave them the 
key words and they were supposed to write a short story including those words. With this I was 
trying to identify some of the syntactic errors that Albanian speaker‘s may commit in English 
writings.  
Obviously errors are a symptom of deficiency in language use. Consequently, the user of 
that language may not have attained the level at which we could take his utterances to be close to 
the level of native speakers. A basic feature of such a user is his/her inability to make a correction 
of his errors even if he/she is given time to re-examine his/her utterance. Errors cannot be always 
easily classified and this is one of the main problems of grammarians. However I was trying to be 
careful in identifying and classifying syntactic errors as much as I could.  
Among the most frequent errors I found in their writings are: 
Word order (disordering/inversion of subject and verb), subject-verb (concord), sentence 
construction, word choice, preposition, tense, misuse of parts of speech, articles, conjunctions, 
forms of ‗to be‘, introductory ‗there‘, apostrophe ‗s‘, forms of negation, interrogation. 
4. Explaining Errors 
Explaining errors is something that is largely speculative since we have a limited 
knowledge of the psychological and neurological process involved in language learning.  The 
nature of the syntactic component is a question that was enthusiastically embraced soon after the 
advent of transformational grammar. However this didn‘t help grammarians to explain the 
syntactical errors at their best, because the same error can be looked at from different point of 
views and this makes our work even harder.   
4.1. Word Order 
The English word order is one of the main problems for Albanian speakers. This may be so 
because of the Albanian structure of sentences. 
4.1.1. Disordering/Inversion of subject and verb 
1. I  don't know why are we still here. 
1. I don't know why we are still here.  
2. Garden planting area is another problem. 
2. Another problem is garden planting area. 
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Or for instance  
1. John and Sara in the park were playing.  
1. John and Sara were playing in the park. 
2. Once upon a time all went to a vacation for coastal emotions and island feelings. 
2. Once upon a time all feelings and emotions went to a coastal island for a vacation. 
3. The most terrible of feeling the loneliness and being unloved is poverty. 
3. The most terrible poverty is loneliness and the feeling of being unloved. 
 
Basic word ordering problem: 
 Correct Sentence 1-1 Why are you late again? 
 Incorrect Sentence 1-1 Why you are late again? 
 Correct Sentence 1-2 I opened the door for him. 
 Incorrect Sentence 1-2 I opened him the door. 
      
The study of types of word order patterns in languages was started by a linguist of the 
name Joseph Greenberg
61
. Greenberg had an interest in universal characteristics of languages. 
 
On the basis of Greenberg's universals, linguists have made other observations about word 
order patterns that tend to occur together in such languages. Word order observations revolve 
around comparing the relative position of obligatory or central elements and the optional or less 
central elements of syntactic phrases. 
 
The typical word order patterns that linguists have observed are based on ordering 
regularities between heads and non-heads (i.e. the other elements) in a phrase. They found that if 
in verb phrases the obligatory verb typically comes before the object noun phrase, like in English 
with its SVO word order, then one finds obligatory prepositions in prepositional phrases. When 
heads precede, the language is called head-initial; when heads follow it is called head-final. As I 
mentioned earlier, the patterning of the first language can be influential: if it is head-initial, 
language learners may use head-initial sentence patterns in the second language, if it is head-final, 
head-final patterns may appear.  
 
English is predominantly head-initial. It has SVO word order in basic, declarative 
sentences. I believe it would be useful to practice identifying the word order patterns typical for 
English, since this topic is somewhat abstract.  
 
Briefly, Phrase Structure rules are an algorithm (= step-by-step procedure) for describing 
word order and constituent structure facts. Transformations have the same purpose; they are meant 
to describe a few syntactic facts that PS rules can't describe (e.g. wh-questions, passives, particle 
                                                          
61
 http://en.wikipedia.org/wiki/Joseph_Greenberg#Linguistic_typology  
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verbs). But both PS
62
 rules and transformations are terms from only one of many theoretical 
approaches to grammar. Transformational grammar is very influential, but it is by no means the 
only approach to describing syntax.  
 
4.2. Subject-Verb 
4.2.1. Concord 
 
Concord refers to the relationship between two grammatical items in which a certain 
feature in the form of one of them requires a corresponding feature in the form of the other.  
For instance, if one of the items has a grammatical feature ‗x‘ in its own form, the other 
must also have grammatical feature of ‗x‘ in its own form. The two items are then said to be in 
concord with respect to grammatical feature ‗x‘. The traditional term for this kind of relationship 
is agreement. 
 
The most important type of concord in English is concord of number (i.e. singular or 
plural) between the nominal group that realizes the subject(s) and the verbal element. This type of 
concord is commonly known as subject – verb concord of number. It operates by a simple two-
part rule, which may be stated as : a singular subject requires a singular verb and a plural subject 
requires a plural verb.  
 
1. I wishes you were here. 
2. My mom have made a promise. 
3. Everyone were gone early. 
4. Linda and Tom does not know where to go. 
5. Neither of my friends were in class. 
 
In the first example there should be a first person singular verb instead of the inflection 
‗es‘, ‗wishes‘ is supposed to be ‗wish‘ only. In the second example we have another verb problem, 
instead of ‗have made‘ the correct verb is ‗has made‘. But this is really problematic for Albanian 
speakers and we can notice the same in the third example as well were instead of ‗were‘ they 
should use ‗was‘.  In example 3, ‗everything‘ is an indefinite pronoun and in this example, it is the 
subject of the expression, thus a singular verb is required. On the other hand the fourth example is 
also an interesting one where we can notice that usually people are confused because in example 
4, Linda and Tom are plural subjects; therefore, a plural verb should be used instead of the 
singular verb used by the student. 
 
The agreement between subject and verb was violated when the students were given 
sentences to translate from Albanian to English. One of the participants used ‗is‘ instead of are.  
For instance in the sentence: 
                                                          
62
 Phrase-structure rules are a way to describe a given language's syntax. 
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1. A black and a white bird are singing.   
1. A black and a white bird is singing. 
 
Wrong combination of subject and verb was also present in another sentence: 
2. A large number of students are sick.  
2. A large number of students is sick. 
Also: 
3. She has to be careful. 
3. She have to be careful. 
      In Albanian language there is also subject-verb agreement, especially when we deal with 
verbs ‗be‘ and ‗have‘, but there are cases where the verb remains the same although the subject 
may change. For instance the third example would be: 
Ajo duhet te jete e kujdesshme.  
      This is so because the verb ‗have to‘ in Albanian is translated in the same way ‗duhet te‘ 
for both 1
st
,2
nd
 and 3
rd
 person singular and also 1
st
, 2
nd
 and 3
rd
 person plural, while in English there 
is person distinction.  
4.2.2. Types of concord 
1. Lack of Concord between subject and verb 
The flower are very beautiful. 
I goes to school every day. 
She put on her shoes. 
He go to visit his grandmother. 
There are shop in my city. 
There is cows, horses and chickens in the farm. 
There are a tree in the garden. 
2. Lack of Concord between nouns and their modifiers 
My room has two window. 
My house has a nine room and three hall.  
There are twelve house in my neighborhood. 
There are many cinema. 
There are interesting place to see. 
3. Lack of Concord between object and the verb 
It is a nice houses. 
It is a very beautiful cars. 
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For this group of learners concord seems to be one of the most problematic aspect  and 
much of the problem is in the use of forms of ‗to be‘, because the learners are not able to make the 
difference between ‗is‘ and ‗are‘. Sometimes articles follow forms of ‗to be‘ such as in: 
There are a tree in the garden. 
Another notable feature is the use of numbers indicating plurality followed by a singular 
noun. 
 
There are twelve house in my neighborhood.  
      
Some of these errors like ‗house‘ for ‗houses‘ can be accounted for as caused by learners‘ 
attempt to simplify his learning task. But misunderstanding of the forms of ‗to be‘ and the use of 
‗a‘ in ‗he gave me a two book‘ cannot be considered as the use of simplification or avoidance 
strategy. It is possible to trace back these errors the presentation of certain structures in the class in 
the form of drills. Drills in which the forms ‗I have a book‘ or ‗This is a table‘ are often presented 
influence the learner to associate ‗a‘ with forms of ‗to be‘ or forms of ‗have‘. Some of these items 
seem to have been fossilized.  
 
4.3. Sentence Construction 
 
Except these errors the learners also have problems in forming simple or complex 
sentences. A complete sentence should start with a subject and should be followed by a verb and 
an object or complete sentences. However, the learners writings show that they have problems of 
these types: missing/wrong object, missing subject, and missing verb in their essays. 
1. This is the story of a 22-year-old girl that lived in a remote country. 
1. This is the story of  a 22 years old girl lived in a remote country. 
2. I gave him my book but he didn‘t give it back to me. 
2. I gave him my book, didn‘t give me back. 
3. After dinner they went out for a cup of coffee and on their way home they bought ice cream. 
3. After dinner they went for coffee. On their way to home they took ice cream.  
 
4.4. Word Choice 
 
Problems with word choice appear because learners lack an appropriate vocabulary. One 
participant used the word ‗drink‘ for smoking cigarettes because in Albanian there is no 
distinction in meaning, you can say: 
1. Une pij duhan. 
1. I smoke. But not 
1. I drink cigarettes.  
Another participant used the word ‗damage‘ instead of ‗harm‘ 
 Page | 85  
Anglisticum Journal (IJLLIS), Volume: 6| Issue: 9 |     
 September 2017  e-ISSN: 1857-8187   p-ISSN: 1857-8179                                                                                         
2. It doesn‘t cause you any damage. 
2. It doesn‘t cause you any harm.  
Or for instance ‗flour‘ instead of ‗floor‘ 
3. The flour was so dirty because she didn‘t sweep it for 2 weeks. 
3. The floor was so dirty because she didn‘t sweep it for 2 weeks. 
 
4.5. Preposition 
      Prepositions are mainly used to express the relationship between entities. They are usually 
either simple or complex. Most of the common English prepositions, such as ―at‖ ―in‖ ―for‖, etc 
are simple, that is, they consist of one word. Other prepositions, consisting of two or more words 
are called complex prepositions. Such prepositions are ―along with‖, ―as for‖, ―by means of‖, ―in 
front of‖, and so on. From the various essay scripts marked, prepositions, which denote time and 
place constitute the error type identified. 
Preposition is probably one of the most difficult aspects of grammar failing most students 
as they are often confused, omitted or wrongly used. It can also be regarded as error due to 
interference by the first language on the English Language. 
1. We were getting ready to go in the beach. 
2. She took a walk on the park. 
3. I am the professor at this class. 
Some of them showed that they were confused for correct usage of preposition.  
1. Prepositions not used when needed 
1. I saw this movie –TV. 
2. It is –my house.  
3. There is a very nice house —the lake. 
4. The post man goes –house to house. 
5. We are swimming –the pool.  
6. We are playing –the garden. 
2. Preposition used when not needed 
1. I visited to my grandmother yesterday. 
3. Wrong preposition used 
1. There is a boat to the lake. 
2. She went for a run on the garden. 
3. He is climbing to mountain to mountain. 
      A number of errors in the use of prepositions might have been caused by their frequency of 
occurrence in English or because of the absence of exact mother tongue equivalents to all the 
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prepositions in English. Thus students most often either do not use prepositions when needed. Or 
use a wrong preposition. 
      The most frequently used preposition is ‗in‘. Next to it mention can be made of ‗on‘ and 
‗near‘. Other than this in free writing assignments they do not make use of any other prepositions. 
Even these prepositions are properly used only by a few learners. In the last assignment it was 
clear that they could use ‗in‘ fairly comfortably and ‗on‘ with some difficulty. There was no use of 
‗with‘, ‗near‘ etc. 
 
4.6. Tense 
      Things can happen now, in the future or in the past. The tenses show the time of a verb's 
action or being. The verb ending is changed to show roughly what time it is referring to. Verb 
tenses are tools that are used to express time in their language. We have found that many English 
tenses do not have direct translations in our language.  
The tense of verb in English implies the verb that shows the time (present, past or future) 
when an action takes place, took place or will take place. The present continuous tense in used for 
an action that is still going on. The simple present tense for instance is used for a repeated or 
habitual action. The past continuous tense is used for action that was continuing in the past. The 
simple past tense is used for an action completed in the past. 
But one of the main problems that exists in Albanian students English writings and that 
cannot be avoided is the usage of two past tenses in one sentence, such as in the second and third 
example. 
1. We didn‘t knew that he was planning to sell the company. 
2. She didn‘t left until she found out the truth. 
3. John didn‘t wanted to move on with his life until he met Mary.   
      Another problem that Albanian speakers have using English tenses is mixing them or using 
one verb tense instead of another. For instance they mix tenses that are close in sequence which 
means that they mix tenses that are almost the same or close to each other in meaning.  
      The students do not really use the Present Perfect and the Past continuous. They use the 
Present Continuous and the Present Simple, sometimes even these tenses are used improperly. The 
use of the Present Continuous in open ended writing show a tendency on the part of the learners to 
use it when they want to narrate a sequence of events. 
„The flowers are in the garden. There is also a tree. The dog near the tree. The girl is 
coming. The girl is a pupil. She is very young. The dog see the girl. She is walks to the dog. The 
dog is very hungry. The dog attack the girl. The girl is afraid. She is very tired. The dog is jumped 
the girl. The girl is going to the hospital.‟ 
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      Here this particular learner has only the Present Continuous and the Simple Present in her 
system. She uses it as effectively as she can to narrate a story. Even these two aspects the Present 
Continuous and the Simple Present have not been fully comprehended in the sense that their form 
and meaning have not yet been fully learnt. One main reason could be the way composition work 
is undertaken in the schools normally. Students are always asked to write on some topic based on 
their lesson like ‗the postman‘. For this they need not use very complex structures. Even such 
topics are often written on the blackboard and the learners‘ work is to merely copy things off the 
blackboard. 
Another problem is the verb 'owe' that is a sativa verb and does not require the - ing 
participle: 
1. They are owing us money.  
1. They owe us money. 
 
4.7. Misuse of Parts of Speech 
      A piece of writing is always beautiful if there is quality in the structure and the way words 
are joined together to form sentences. It is the only way for it to be an effective essay, written 
story or anything else. From the stories that students wrote I could notice that they misuse some 
parts of speech which means that they use nouns instead of adjectives and so on. This shows their 
weakness in the use of parts of speech correctly. It is one thing to know words and to improve the 
vocabulary and it is something else to learn and master how the words function in expressions and 
how or where we should use them. In this case, these are some of the incorrect sentences I found: 
1. I have seen so large a building before. 
2. They broke the windows due to… 
3. She found all the doors opened. 
4. It is truth that… 
      In example 1, ‗so‘ is an adverb, and must qualify an adjective or another adverb. ‗Such‘ as 
an adjective, should be used here to qualify the noun ‗crowd‘. Hence the correct form of the 
expression should be: 
1. I have seen such a large building before. 
In example 2, ‗due to‘ should never be used as a preposition meaning ‗because of‘. ‗Due 
to‘ as an adjective here is used correctly only when it qualifies some nouns as: 
His arrival was due to the meeting he had at 5 p.m.  
Compared with: 
Owing to the meeting he had at 5 he arrived. 
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Therefore the correct form of example 2 is: 
 
2. They broke the windows because of … 
 
The verb ‗opened‘ instead of ‗open‘ being an adjective as used here should read: 
 
3. She found all the doors open.  
 
And in the last sentence the correct form of the construction is: 
 
4. It is true that… 
      Close to these examples are also the ungrammatical English expressions that Albanian 
speakers use in their writings which tells us that they have not reached the desirable level of 
English language. Their level of expression is poor and they have to really work on this. The 
sentences they use are incomprehensible many times. So until they do not master the basic 
patterns and rules of forming correct sentences they cannot be proficient in the language.  
 
Blue eye girl 
Once upon a time there is a girl who has tiny hands, a fresh pair of blue eyes and brown hair lived 
in a village. She is shown as village‟s proud. She stayed with her grandmother. She had a lot to do 
because of having to take care of her and she needed a pretty dollar to buy a new house because 
their was old a bit much. Old woman was always very pleased by her niece‟s interest without 
complaining and unrebelliously.  
 
4.8. Articles 
      The good news about learning articles in English language is that there are only three 
articles: a, an and the. As we already know a and an are indefinite ones and the is the definite one. 
But the bad news is that their use is a bit much complex especially when students get into the 
advances use of English. Quite often students work it out by what sounds right and this is 
sometimes frustrating for them, moreover it doesn‘t work always. So this is another field where 
they commit many errors. The indefinite articles refer to something not specifically known to the 
person you are communicating with and they are used before nouns that introduce something or 
someone that you have not mentioned before. While, the definite article is the contrary, it is used 
to refer to something which has already been mentioned and when both the speaker and listener 
know what is being talked about even if it has not been mentioned before. But in Albanian there 
are no articles, instead nouns carry inflections in the end of the word.  
 
1. An elephant and a mouse fall in love. 
2. The mouse and the elephant fall in love.  
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In the first case, in Albanian the equivalent of the article a and an would be ‗nje‘ 
 
1. Nje elefant dhe nje mi rane ne dashuri. 
 
While in the second case there is no equivalent for the article but instead the nouns take 
termination. 
 
2. Miu dhe elefanti rane ne dashuri.  
 
Errors classified according to grammatical categories suggest that articles pose the  greatest 
problem to the learners. The most frequent misuse is seen when there is a linking verb and a noun. 
 
1. It is very nice building. 
 
Another problematic area is the use of conjunctions followed by articles. Either the 
conjunction is completely missing or article is missing or both of them are missing. 
 
2. A fish, octopus, shark are in the sea. 
3. It is huge and interesting museum.  
 
Another major confusion is the use of articles before adjectives. Which modify nouns. 
 
4. It is a very big house. 
 
This is generalized to those situations where adjectives are not followed by nouns. 
 
5. It is a very big. 
6. It is a big and beautiful. 
 
They associate the article with the adjective instead of associating it with the noun. Hence 
most of the nouns are not preceded by articles. 
 
In many other cases articles are not used when the noun is preceded by a modifier. 
 
7. My school has big playground. 
8. It is very fine school. 
 
A few cases are there where articles are used before proper nouns and these may be 
because of overgeneralization. 
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4.9. Conjunctions 
      Conjunctions are the parts of speech that we use to link or join two or more sentences 
together or two words within the same sentence. The common conjunctions in English language 
are: and, but, or, nor, for and many more. There are two kinds of conjunctions: 
 Coordinating.  
 Subordinating.  
 
1. Conjunctions not used when needed 
1. There are a balcony a bathroom in my house. 
2. The chickens the geese the rabbits live in the farm. 
 
2. Conjunction not properly used 
1. Sara‘s new car is big and it is luxurious and it is fast. 
2. There is a beautiful and a smart and a poor but nice girl living in a village.  
 
4.10. Forms of ‘to be’ 
      
I have compared the forms of the verb ‗to be‘ with the Greek sea god, Proteus. He was just 
like the sea, capable of changing form in a while. In order to get any decent information out of him 
or whatever you wanted to know, you had to grab him and hold on tight while he went through his 
various forms — lion, wild boar, snake, tree, running stream — it wasn‘t easy63. The verb ―To be‖ 
as I mentioned above is said to be the most protean of the English language, constantly changing 
form, sometimes without much of a discernible pattern. Considering the fact that we use it so 
often, it is really too bad that the verb ―To be‖ has to be the most irregular, slippery verb in the 
language. Maybe this is the reason why Albanian speakers commit errors when this verb is used or 
needed. 
 
Some of the problems I have noticed in their writings are:  
 
1. Forms of ‘to be’ missing 
1. The name of my father - Bekim. 
2. My school – near my house. 
3. There – a beautiful museum across the street.  
4. This - a small tree. 
5. Our trip – fantastic.  
 
2. ` to be ` # prepositional phrase 
1. The children are in the play in the garden and women in the sitting in the bench. 
                                                          
63
 http://grammar.ccc.commnet.edu/grammar/to_be.htm  
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3. `to be` _`verb # ing` 
1. Anyone helping Sara with her homework? 
2. She was walk—down the street.  
3. The monkey was jump---- up and down. 
 
4. `to be` used when not needed 
1. I am visit to the Zoo. 
2. They are enjoyed the movie.  
 
Sometimes the form of ‗be‘ is used for the form ‗have‘ in the present perfect tense. 
1. She was arrived early this morning. 
 
In  relation  to  the  auxiliary  verb  for  negation,  it  has  been  the  author‘s  observation  
that  some beginners occasionally produce  a  sentence  like “ She  is not have money” meaning 
“She does not have money”.  The learner chooses an incorrect auxiliary verb for a negative 
sentence.    
 
Forms of ‗to be‘ for Albanian learners should not be so difficult to understand because 
even in Albanian there is a distinction of the three main forms like ‗am‘ which in Albanian is 
„jam‟, ‗is‘ which is translated as „eshte‟ and ‗are‘ which means ‗jane‘. The same stands for the 
verb ‗have‘ and ‗has‘ that in Albanian are represented by the words ‗kam‘ and ‗ka‟. However I 
have noticed that pre-Intermediate students are confused about the forms of ‗to be‘, especially 
when there is person distinction. But I explained this in the section dedicated to subject-verb 
agreement and concord.  
1. There are going to 7 a.m. to school. 
2. You am enjoying the movie.  
The study shows that the learners look at these forms not only from mother tongue point of 
view but also from the viewpoint of the target language. They tried to build a system for 
themselves and hopefully they will master it soon.  
4.11. Use of ‘s’ and ‘es’ in the Present Simple Tense 
When the subject is in the third person singular learners seem to have some slight 
problems. In their assignment to fulfill blank spaces only a few of them were able to fulfill them in 
the correct form. The rest used it right when writing about a passage given from the book which 
means that they were able to reproduce the passage.  For instance: 
 
1. The blue-eyed-girl live with her grandmother. 
2. She sing very well. 
3. Her grandmother love her very much. 
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4. The blue-eyed girl watch TV with her grandmother. 
5. She cook for her grandmother. 
 
4.12. Introductory ‘there’ 
      The structure ‗there + to be‘ is used to say that something exists. There is an adverb of 
place but the entire structure does not have any adverbial sense and is merely used to introduce the 
sentence. The same does not exist in Albanian.  
1. There are many stars in the sky. 
2. Ne qiell ka shume yje. 
3. The same can be written as  
4. Many stars are in the sky. 
5. Shume yje ka ne qiell. 
      The interference from the mother tongue makes learners have mistakes when this structure 
is used in their writings. The use of introductory ‗there‘ also poses problems for the learners 
probably because they are not able to find an exact mother tongue equivalent for this. 
1. Introductory ‘there’ missing 
1. -- is a bridge over the river. 
2. --seems to be a problem for the girl. 
2. ‘it’ used instead of there 
1. It grew a warm relationship between them. 
2. It happened to be no one here to help the girl. 
 
In writing a story about the blue-eyed girl the learners were trying to say that certain things 
happened in the house while other things did not. So they tried to convey their meaning in a 
number of various ways.  
 
4.13. Apostrophe ‗s‘ 
 
In English language the apostrophe ‗S is used to indicate possession. It derives from old 
English genitive case: also known as the ‗of‘ case. The genitive form or today known as the 
possessive case of many nouns ended with the inflection –es which evolved into a simple –s for 
the possessive ending. Later on the apostrophe was added to mark the omitted e. let us go back to 
Albanian language where this marker is not present, but the possession is marked by endings that 
are added in the end of the word.  
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For instance: 
1. His and Sue‘s wedding. 
1. Martesa e tij dhe e Sjuse. 
2. My grandmother‘ house. 
2. Shtepia e gjyshes sime. 
 
Learners avoided using the apostrophe ‗s whenever it was needed and the same problem 
surprisingly exits with learners of intermediate level. In one of their assignments they were asked 
to complete certain sentences by filling in gaps using appropriate words where it was tested 
whether they could make use of apostrophe ‗s or not. The results show that two of them were 
unable to use it even then, and two others could make use of it when there was needed.  
1. The story revolves around the narrator missing wife. 
2. The Weeone companion walked from one stone towards the other. 
 
Some of them while writing their own stories were trying to compose the possessive case 
in another way.  
1. The dog of Sara was playing in the garden. , instead of  
1. Sara‘s dog was playing in the garden. 
 
It is that this items have got fossilized since the same problem was encountered in 
intermediate students writings as well, so they might need remedial teaching to overcome this 
problem.  
 
4.14. Forms of negation 
 
In English language we use negative sentences in order to claim that something is not true, 
by adding the word not after the first auxiliary verb in the positive sentence. If there is no auxiliary 
verb in the positive sentence then you add one. For example: 
 
1. I do not play football. 
1. Une nuk luaj futboll. 
 
In Albanian negative statements‘ marker is ‗nuk‘ that indicates that something is not true.  
Negative particle ‗no‘ may be used for ‗not‘ as well. Negative particle ‗no or not‘ is located 
outside the verb phrase. If the auxiliary verb is present, it occurs before the auxiliary verb and if no 
auxiliary verb is present the form of ‗do‘ is not used. 
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Some of the errors I found are: 
1. I no can swim today. 
2. My house has not the pool. 
      The main problem that learners face is double negation. Because in English when two 
negatives are used in one sentence the negatives are expected to cancel each other and thus 
produce the affirmative. Sometimes the second negative does not always cancel the first negative 
but rather adds emphasis to the negation and makes the negative more negative. This use of two 
negatives in one sentence is called a double negative and they are more common in speech than in 
writing. Such an example is: 
 
1. I didn‘t do nothing. 
 
In Albanian  
1. Une nuk bera asgje.  
Or: 
1. They aren‘t going nowhere special.  
 
Instead of  
1. They aren‘t going anywhere special. 
 
4.15. Interrogation 
 
A question is a request for information or action. The basic rule for asking questions in 
English is straightforward: invert the order of the subject and the first auxiliary verb.  
 
1. It is raining.  Is it raining? 
2. I can speak English. Can I speak English? 
3. My mom has lived here a long time. Has my mom lived here a long time? 
 
But the errors that Albanian learners commit revolve around this method of asking 
questions, they do not invert the order of the subject, especially in more complex sentences. In 
English if there is no auxiliary we use part of the verb ‗to do‘. 
 
1. The blue-eyed girl lives in the forest. 
1. Does the blue-eyed girl live in the forest? 
 
Albanian learners committed errors of this type: 
1. The blue-eyed girl lives in the forest? 
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Most questions with question words are made in the same way: 
1. Where does she live? 
2. Which dress did she like? 
3. How many did you buy? 
 
But in Albanian learner‘s writings I found: 
 
1. Where she lives? 
2. Which dress she like? 
3. How many she bought? 
 
So a wh-interrogative is simply added to a demonstrative sentence.  In this stage, the form 
of ―do‖ appears, but the form of ―do‖ is   often seen followed by the main verb like in the second 
example below. The main verb still carries the tense marker or 3rd person singular ‗s‘.  Embedded 
interrogative clauses have the structure as the independent interrogative sentence.     
 
4. Where you went?  
5. Who did steal his money?  
6. Where did you went yesterday?  
7. I don‘t know what did she mean.   
 
Spelling errors are not too difficult to correct with dictionary access but knowing a few 
basic rules can help learners resolve embarrassing structural errors. Usually we do not pay much 
attention to written syntax rules such as punctuation, apostrophe usage and parallelism. 99% of the 
time punctuation should go on the inside of the quotation marks. 
1. ―I don‘t like her,‖ Sara said. 
2. ―What do we have for dinner?‖ John asked. 
3. ―Yes!‖ Mary said. ―It is true.‖ 
 
These rules were often violated in their essays. In some examples, the punctuation belongs 
outside of the quotation marks, the most frequent being if the sentence is a question or 
exclamation and the quoted material is not. 
 
Apostrophe is used when a word possesses something or is missed one or more letters. 
1. I can‘t attend my best friend‘s wedding. 
 
But we should never use an apostrophe to indicate a plural form of a word. 
 
2. I like cat‘s more than dog‘s. – unfortunately I noticed such an error in their essays. 
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They also sometimes use apostrophe with possessive pronouns like: her‘s, your‘s, our‘s. 
Another syntactic advice is to keep everything parallel, when writing a list or comparison between 
two or more things we should make sure to keep it parallel. I found sentences such as: 
 
1. I like to play, run and dancing.  
1. I like to play, run and dance.          
2. I like to run, swim and to sing.  
2. I like to run, to swim and to sing.                                                                                           
3. I like singing, running and to dance at the gym.  
3. I like singing, running and dancing.                                                                                     
4. I like to run more than swimming.  
4. I like to run more than to swim.  
 
When the list combines any verb form such as the infinitive ‗to swim‘ with gerund 
‗swimming‘ or place the "to" in front of some infinitives and not others, unless it is only placed 
prior to the list ‗to walk, dance, and swim‘, it is not parallel.  
 
These are only few syntactical mistakes but they can cause you many troubles by making 
people judge you positively or negatively in the professional and even casual writing world.  
 
5. Why Errors Happen? 
      One of the main reasons why learners commit syntactic errors is because of the strategies 
that they use in language acquisition, this problem includes the reciprocal interference of the target 
language items such as the negative effect of their prior knowledge of their mother tongue on their 
absorption of the second or foreign language. 
According to Corder
64
, errors are visible proof that language is taking place. He has 
emphasized that errors if studied systematically can provide significant insight into how a 
language is actually learned by a foreigner. In his view errors provide feedback and tell the teacher 
something about the effectiveness of his teaching.  
       
Interference refers to a situation where language overlaps, actually the situation where the 
linguistic system of one language is transferred into the other. In this case, we have the transfer of 
the linguistic system of our local languages into the English Language at the level of grammar, 
lexis, phonology and semantics. A lot of people refer to mother tongue ‗influence‘ on English, as 
mother tongue ‗influenza‘ and have a good laugh at others‘ expense. Of all the influences, the 
mother tongue influence is the most difficult to get rid of, or so we believe! 
                                                          
64
 http://abisamra03.tripod.com/nada/languageacq-erroranalysis.html  
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Extract from Students‘ Essay 
‗bigmen in the town were…‘ 
‗They were asked to pay high money.‘ 
      Words such as ‗bigmen‘ and ‗high money‘ as used by the students are transferred from 
local languages. It is not uncommon to refer to a rich man as a ‗bigman‘ in our local languages, 
thus, the transfer by most students of these lexical items into English. 
There is also an instance of grammatical interference in the essay. We find a direct transfer 
of the grammatical structure of local language into English Language. 
      Many times errors are due to mother tongue interference but many times they are due to: 
ignorance of rule restrictions, incomplete application of rules, false concepts hypothesized, 
developmental errors and over generalization. So it is very necessary to study errors. Grammarians 
state that tense errors are usually committed as a result of a learning strategy of simplification.  
 This is so with the use of the present instead of the past, a tendency on the part of the 
learner to avoid grammatical formatives such as the past tense forms. Some grammarians claim 
that some grammatical aspects cause more linguistic problems for the learners than others, or that 
the interim grammar constructed by the learner comprise of the deviant linguistic system actually 
employed by the learner attempting to utilize the target language. A word says ‗you cannot learn 
without making mistakes‘.  
 
Selinker reported five sources of errors
65
: 
1. Language transfer 
2. Transfer of training 
3. Strategies of second language learning 
4. Strategies of second language communication, and  
5. Overgeneralization of TL linguistic material. 
      
The other reason why errors happen are the faulty teaching techniques or materials which 
is known as ‗hypothesizing false concepts.‘   
 
One of the main pillars of the temple of teaching and learning process are the teachers and 
their role is highly important and undeniable. There are many methods that are totally dependent 
on the teacher‘s role as catalyst, consultant, guide and model for learning.    
 
Supporting the above assertion, Okon
66
, postulates that ―the teacher is the most useful 
teaching aid, an important agent and model in any language situation.‖ It is however, unfortunate 
                                                          
65
 http://www.teachingstylesonline.com/selinker_and_jean_d'souza.html  
66
 http://socyberty.com/languages/the-grammatical-errors-typical-of-advanced-users-and-learners-of-english-as-a-
second-language/  
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that a teacher who himself has difficulty in speaking the language is not going to succeed in giving 
students a good command of the language. 
 
6. Getting Rid of Mother Tongue Influence 
 
When we make mistakes in our own mother, these are not taken as ‗oh, s/he can‘t speak 
her tongue‘. No one cares if you can‘t speak your native language. But English is something else; 
it is the language of commerce and higher learning. Not being able make conversations in perfect 
English marks one as someone not up to the mark.  
 
You can never proclaim to know all the words or their correct pronunciation, especially in 
English. English is an evolving language. New words keep getting added to it virtually on a daily 
basis. There are a lot of French, Spanish, German, Chinese, Japanese and even Indian words being 
added to English, much to the horror of purists! Now can any one say that I have mastered 
English? We are all learners. The only difference is that we are placed at different levels of 
learning.  
 
The first step towards limiting this unwanted influence (it is difficult to overcome 
overnight) is by acknowledging the problem.  If we are ready to admit to ourselves and to others 
that we have a problem, and solicit everyone‘s help in correcting us by pointing out our errors, our 
language will soon improve. But this effort requires a lot of courage, and deep willingness on our 
part. Listening to English news, reading aloud (to hear your own voice), paying attention when 
others are speaking, and making continuous effort to correct yourself, go a long way in helping 
overcome mother tongue influence.  
 
The purpose of any language is to communicate. When we speak slowly and deliberately 
we can be understood better. In case someone still doesn‘t understand a particular word, we can 
always spell it out for them. We need to be willing to give ourselves and others time to learn these 
skills. We need to be patient with each other.  
 
7. Conclusion 
It is clear from the extracts given above to validate that different linguistic backgrounds of 
the learners hinder their competence in English grammar. It is believed that with the important and 
dominant role that the language plays in the country, English Language is supposed to have 
become more developed than it is now. The present state of English Language studies and usage in 
our schools and colleges today is indeed deplorable. 
 
In relation to the causes of these errors, much blame has been put on teachers because 
learning the second language without the teacher‘s use of teaching aids effectively to teach and 
guide the students militates against the acquisition of student‘s competence and proficiency in the 
language. We must also say that interference, poor foundation of both students and teachers, poor 
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attitude of some students towards the language, students‘ socio-economic background which 
include infrastructure that is available to them at home and in school also hinder the competence 
of these students in English. It is therefore my considered view that training and retraining of 
teachers, and enhanced background of students are undeniably some of the factors that can bring 
about students‘ competence in English. 
 
We all know one thing: stringing words together on paper (or computer) is likely the most 
meaningful of all forms of communication. 
 
After all I would conclude that the results of the study show that errors that participants 
committed were basically syntactical. Their vocabulary was somehow weak and their sentences 
were not always comprehensible. 
 
My area of study was syntax and syntactical problems and I was able to notice that they 
committed errors while they were trying to apply sentence structure rules in English. The learners 
that took part in my study have many problems in acquiring normal syntactical rules in English 
language. 
 
This study has shed light on the manner in which students internalize the rules of the target 
language. It further shows that error analysis can help the teachers to identify in a systematic 
manner the specific and common language problems students have, so that they can focus more 
attention on these types of errors.  
 
These analysis are very important and useful especially for teachers, they provide 
information on those spots of language that can be used in the preparation of effective teaching 
materials. 
 
Also, by being able to predict errors to a certain extent, teachers can be well-equipped to 
help students minimize or overcome their learning problems. 
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